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Our vision

Our vision is to provide a safe, caring and nurturing environment, where everyone is given opportunities
to learn, discover and grow in our changing world. We will live out our Christian values of Respect,
Hope, Love, Forgiveness, Trust and Honesty and strive to guide our community into leading fruitful
lives, learning from Jesus’ teachings, to love themselves and one another in order to achieve success.
‘Teach children how they should live, and they will remember it all their life.”

Proverbs 22:6

We believe our vision, along with its associated values, set the tone for our entire ethos as a school
community. We want to give our children the best start, be led by the example of Jesus’ life and to
become good citizens of the future.

Adults at Cleeve Prior C of E Primary School understand that positive relationships are fundamental in
securing outstanding attitudes and behaviour. We expect that all children will be guided by our school
values to help them to develop as individuals. We recognise that consistency is key to promoting
positive behaviour in the school and this policy supports that consistency.

Our curriculum is designed to provide enriched experiences and to challenge pupils to think deeply and
critically about the world around them. By questioning, exploring and solving problems, our children
learn to become independent thinkers who are curious, creative and resourceful.

We see education as preparation for life in society. Our children are encouraged to take responsibility
for themselves, for others and for their environment. They learn that their choices matter and that they
have the power to make a positive difference within their community and beyond.

The outdoors plays a central role in this vision. Our unique rural setting provides children with daily
opportunities to connect with nature, to develop teamwork and leadership skills, and to understand the
importance of sustainability. In the woods, on the fields and in the school grounds, children learn
perseverance, collaboration and respect for the natural world.

Through this combination of strong foundations in reading and communication, nurturing relationships,
enriched and challenging experiences, and the inspiration of the outdoors, our children leave us as
reflective thinkers and responsible young citizens who are ready to shape their futures with courage,
compassion and curiosity.

AIMS OF POLICY

This policy aims to:

Create a positive culture that promotes excellent behaviour, ensuring that all pupils have the
opportunity to learn in a calm, safe and supportive environment.

Establish a whole-school approach to maintaining high standards of behaviour that reflect the
values of the school.

Make a commitment to a whole-school safeguarding culture and zero tolerance of abuse,
harassment and discrimination.

Outline the expectations and consequences of behaviour.
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Provide a consistent approach to behaviour management that is applied equally to all pupils.

Define what we consider to be unacceptable behaviour, including bullying and discrimination.

LEGISLATION, STATUTORY REQUIREMENTS AND STATUTORY GUIDANCE

e Education Act 1996

e Education Act 2002

e Children’s Wellbeing and Schools Act 2026

e Education and Inspections Act 2006

e Health Act 2006

e The School Information (England) Regulations 2008

e Equality Act 2010

¢ Voyeurism (Offences) Act 2019

o DfE (2013) ‘Use of reasonable force’

o DfE (2015) ‘Special educational needs and disability code of practice: 0 to 25 years’

o DfE (2018) ‘Mental health and behaviour in schools’

o DfE (2024) ‘Behaviour in schools: Advice for headteachers and school staff’

o DfE (2026) ‘Keeping children safe in education 2026’.

o DfE (2022) ‘Searching, Screening and Confiscation: Advice for schools.

o DfE (2026) ‘Suspension and Permanent Exclusion from maintained schools, academies and pupil
referral units in England, including pupil movement'.

o DfE (2026) ‘Mobile phones in schools’

o DfE (2024) ‘Creating a school behaviour culture: audit and action planning tools.

This policy operates in conjunction with the following school policies:

e Complaints Policy

e Special Educational Needs and Disabilities (SEND) Policy
e Suspensions and Exclusion Policy

e Restrictive Interventions Policy

e Child-on-Child Policy

e Safeguarding and Child Protection Policy

e Searching, Screening and Confiscation Policy
e Online Safety Policy

e Anti-bullying Policy

e Behaviour Action Plan

¢ Mobile Phone and Smart Watch Policy

The policy should be read alongside Keeping Children Safe in Education 2026.

Cleeve Prior CE Primary School operates as a mobile phone-free environment by default, in line with
DfE guidance.
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ROLES AND RESPONSIBILITIES

The governing committee will have overall responsibility for:

e Ensuring that this policy, as written, does not discriminate on any grounds, including, but not
limited to, age, disability, gender reassignment, gender identity, marriage and civil partnership,
race, religion or belief, sex and sexual orientation.

¢ Promoting a whole-school culture where pupils can learn in a calm, safe and supportive
environment, where dignity and structure encompass every space and activity.

¢ Handling complaints regarding this policy, as outlined in the school's Complaints Policy.

e Ensuring this policy is published on the school website.

The Head of School (as directed by the Executive Headteacher) will be responsible for:

¢ The monitoring and implementation of this policy and of the behaviour procedures at the school.
This includes monitoring the policy’s effectiveness in addressing any SEMH-related drivers of
poor behaviour.

o Establishing high expectations of pupils’ conduct and behaviour and implementing measures to
achieve this.

¢ Determining the school rules and any disciplinary sanctions for breaking the rules.

e The day-to-day implementation of this policy.

¢ Publicising this policy in writing to staff, parents and pupils at least once a year and ensuring
that this policy is published on the school website.

e Reporting to the local governing committee on the implementation of this policy, including its
effectiveness in addressing any social, emotional and mental health (SEMH)-related issues that
could be driving disruptive behaviour.

The senior mental health lead will be responsible for:

¢ Overseeing the whole-school approach to mental health, including how this is reflected in this
policy, how staff are supported with managing pupils with SEMH-related behavioural difficulties,
and how the school engages pupils and parents with regards to the behaviour of pupils with
SEMH difficulties.

The SENCO will be responsible for:

o Collaborating with the local governing committee, Head of School and the senior mental health
lead, as part of the SLT, to determine the strategic development of behaviour and relationship
policy and provisions in the school.

¢ Undertaking day-to-day responsibilities for the successful operation of the behaviour and
relationship policy to support pupils with SEND, in line with the school’s Special Educational
Needs and Disabilities (SEND) Policy.

e Supporting teachers in the further assessment of a pupil’s strengths and areas for improvement
and advising on the effective implementation of support.

Teaching staff will be responsible for:
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¢ Planning and reviewing support for pupils with behavioural difficulties in collaboration with
parents, the SENCO and, where appropriate, the pupils themselves.

¢ Aiming to teach all pupils the full curriculum, whatever their prior attainment.

¢ Planning lessons to address potential areas of difficulty to ensure that there are no barriers to
every pupil achieving their full potential.

e Teaching and modelling expected behaviour and positive relationships, demonstrating good
habits.

e Being responsible and accountable for the progress and development of the pupils in their class.

¢ Not tolerating disruption and taking proportionate action to restore acceptable standards of
behaviour.

¢ Developing effective communications with parents, ensuring that they feel included in their
child’s educational experiences.

All members of staff, including teaching and support staff, and volunteers will be responsible for:

e Adhering to this policy and applying it consistently and fairly.
e Supporting pupils in adhering to this policy.
e Promoting a supportive and high-quality learning environment.
o Modelling high levels of behaviour.
¢ Being aware of the signs of behavioural difficulties.
e Setting high expectations for every pupil.
¢ Being aware of the needs, outcomes sought, and support provided to any pupils with specific
behavioural needs.
o Keeping the relevant figures of authority up to date with any changes in behaviour. The relevant
figures of authority include:
- SENCO.
- Head of school.
- Subject leader.
¢ As authorised by the Head of School, sanctioning pupils who display poor behaviour.
o Developing supportive, respectful, and trustworthy relationships with each other.

Pupils will be responsible for:

e Their own behaviour both inside school and out in the wider community.
o Reporting any unacceptable behaviour to a member of staff.

Parents will be responsible for:

e Supporting their child in adhering to the school rules and reinforcing this at home.
¢ Informing the school of any changes in circumstances which may affect their child’s behaviour.

STANDARDS AND EXPECTATIONS OF BEHAVIOUR AT CLEEVE PRIOR CE PRIMARY
SCHOOL

The behaviour policy is a means of promoting good relationships, so that people can work together with
the common purpose of helping everyone to learn. This policy supports the school community in aiming
to allow everyone to work together in an effective and considerate way. We expect everyone to follow
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our six core values which are constantly reinforced and used by everyone within school. Our values are
Respect, Hope, Love, Forgiveness, Trust and Honesty.

The school follows a restorative approach to behaviour. This aims to:

Foster social relationships in a school community of mutual engagement.
Be responsible for one’s own actions and their impact on others.
Respect other people, their views and feelings.

Empathise with the feelings of others.

Be fair.

Be committed to an equitable process.

Have everyone in school actively involved in decisions about their own lives.

Create opportunities for reflective change in pupils and staff.

After each incident pupils are given the opportunity to reflect on their actions and the chance to put

things right through mediation and discussion. 5 questions are asked to guide this discussion:

Restorative processes do not shy away from applying sanctions but focus on the need to take

What happened?

What were your thoughts/feelings?

Who has been affected/harmed?

How can we meet everyone’s needs and find a way forward?

How can we do things differently in future?

responsibility for finding a constructive way forward for all concerned. The impact of this approach is
evident in the relationships forged throughout the school. The strategies involved, which include active

listening, respectful discussion and taking ownership of issues, result in a positive ethos.

The school has a collective expectation that pupils do not engage in racist, sexist, homophobic,
biphobic, transphobic, ableist or discriminatory language or conduct.

Method and Approach

On induction staff will be trained on the restorative approach with continuous professional development
being offered throughout the school year to promote consistency amongst staff. To support the
approach staff will:

Greet children each day as a fresh start / new day.

Provide a calm, safe environment.

Model good relationships.

Build positive relationships and show interest in the children's lives.
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e “Check in” with children regularly across the day.

e Focus on effort as well as achievement, supporting children to develop a growth mindset.
e Celebrate success and when children go above and beyond expectations.

e Use specific praise in order to reinforce positive behaviour.

Managing unacceptable behaviour

We recognise that all people can make wrong choices and children are learning how to be good
citizens.

Staff will take time to develop a safe culture within the classroom, where routines and expectations are
clear to children, according to their age. Talking about good behaviour choices is woven through the
school day and curriculum.

However, there are times when children may make poor choices of behaviour and this will be managed
effectively.

Where a child is not behaving in an acceptable way, they will be given a reminder to change. This will
be reinforced by a “pink for think” chart. Should a child’s behaviour not improve, or there is an incident
of a more serious nature, children will be told their behaviour has reached a “red” level which will incur
an appropriate sanction.

Examples of these may be:
* Loss of playtime
+ Issuing a verbal reprimand and reminder of the expected behaviour

» Completion, by pupil, of behaviour forms as an account of their behaviour in their own
time

* Removal of privileges

» School-based community service, e.g., tidying the classroom, litter picking.

Records of “red” behaviour will be kept identifying patterns or potential safeguarding concerns. It may
also be an indication of a child’s deteriorating mental health. All staff will be alert to significant changes
to a child’s behaviour as an indication that they need help or protections.

Where a child’s behaviour continues to be a concern, senior staff will contact parents.

Page 7 of 14



RESPONDING TO GOOD BEHAVIOUR

Rewards are used across the school to recognise achievement in a range of aspects.
These might be:
e Verbal praise.
e House points
¢ Dojos as class reward — with an increasing reward for the whole class as they earn more.
e Special stickers for outstanding achievements or endeavours — awarded by Head of School

o Deferred rewards (e.g., Certificates, Trophies, Medals, Badges) for consistently outstanding
behaviours, accumulated over time.

o Responsibility given to undertake a role in the school (e.g., Worship Crew, Librarian, School
Council, Peacemakers, Eco committee)

Acknowledging good behaviour encourages repetition and communicates the school community’s
expectations and values to all pupils. Using positive recognition provides an opportunity for all staff to
reinforce the school’s culture and ethos. Positive reinforcements and rewards should be applied clearly
and fairly to reinforce the routines, expectations, and norms of the school’s behaviour culture.

RESPONDING TO THE BEHAVIOUR OF PUPILS WITH SPECIAL EDUCATIONAL NEEDS

AND/OR DISABILITY (SEND)

The school recognises that pupils’ behaviour may be impacted by a special educational need or
disability (SEND).

When incidents of misbehaviour arise, we will consider them in relation to a pupil’s SEND, although we
recognise that not every incident of misbehaviour will be connected to their SEND. Decisions on
whether a pupil’s SEND had an impact on an incident of misbehaviour will be made on a case-by-case
basis.

When dealing with misbehaviour from pupils with SEND, especially where their SEND affects their
behaviour, the school will balance their legal duties when making decisions about enforcing the
behaviour policy. The legal duties include:

Taking reasonable steps to avoid causing any substantial disadvantage to a disabled pupil caused by
the school’s policies or practices (Equality Act 2010).

Using our best endeavours to meet the needs of pupils with SEND (Children and Families Act 2014).

If a pupil has an education, health and care (EHC) plan, the provisions set out in that plan must be
secured and the school must co-operate with the local authority and other bodies.

As part of meeting these duties, the school will anticipate, as far as possible, all likely triggers of
misbehaviour, and put in place support to prevent these from occurring.

Any preventative measures will take into account the specific circumstances and requirements of the
pupil concerned, for example:
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e Short, planned movement breaks for a pupil with SEND who finds it difficult to sit still for long
Adjusting seating plans to allow a pupil with visual or hearing impairment to sit in sight of the
teacher.

o Adjusting uniform requirements for a pupil with sensory issues or who has severe eczema.

e Training for staff in understanding conditions such as autism

e Use of separation spaces (sensory zones or nurture rooms) where pupils can regulate their
emotions during a moment of sensory overload.

e Adapting sanctions for children with SEND

¢ When considering a behavioural sanction for a pupil with SEND, the school will take into
account:

o Whether the pupil was unable to understand the rule or instruction?

o Whether the pupil was unable to act differently at the time as a result of their SEND?

o Whether the pupil is likely to behave aggressively due to their particular SEND?

o If the answer to any of these questions is yes, it may be unlawful for the school to sanction the
pupil for the behaviour.

The school will then assess if it is appropriate to use a sanction and if so, whether any reasonable
adjustments need to be made to the sanction.

CONSIDERING WHETHER A PUPIL DISPLAYING CHALLENGING BEHAVIOUR MAY
HAVE UNIDENTIFIED SEND

The school’s special educational needs co-ordinator (SENCQO) may evaluate a pupil who exhibits
challenging behaviour to determine whether they have any underlying needs that are not currently
being met.

Where necessary, support and advice will also be sought from specialist teachers, an educational
psychologist, medical practitioners and/or others, to identify or support specific needs.

When acute needs are identified in a pupil, we will liaise with external agencies and plan support
programmes for that child. We will work with parents to create the plan and review it on a regular basis.

PUPILS WITH AN EDUCATION, HEALTH AND CARE (EHC) PLAN

The provisions set out in the EHC plan must be secured and the school will co-operate with the local
authority and other bodies.

If the school has a concern about the behaviour of a pupil with an EHC plan, it will make contact with
the local authority to discuss the issue. If appropriate, the school may request an emergency review of
the EHC plan.

RESPONDING TO MISBEHAVIOUR

When a member of school staff becomes aware of misbehaviour, they should respond predictably,
promptly, and assertively in accordance with the school behaviour policy. The first priority should be to
ensure the safety of pupils and staff and to restore a calm environment. It is important that staff across
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a school respond in a consistent, fair, and proportionate manner so pupils know with certainty that
misbehaviour will always be addressed. De-escalation techniques can be used to help prevent further
behaviour issues arising and recurring and schools may use pre-agreed scripts and phrases to help
restore calm.

We recognise that all people can make wrong choices and children are learning how to be good
citizens.

Staff will take time to develop a safe culture within the classroom, where routines and expectations are
clear to children, according to their age. Talking about good behaviour choices is woven through the
school day and curriculum.

However, there are times when children may make poor choices of behaviour and this will be managed
effectively.

Where a child is not behaving in an acceptable way, they will be given a reminder to change. This will
be reinforced by a “pink for think” chart. Should a child’s behaviour not improve, or there is an incident
of a more serious nature, children will be told their behaviour has reached a “red” level which will incur
an appropriate sanction.

Examples of these may be:
* Loss of playtime
* Issuing a verbal reprimand and reminder of the expected behaviour

» Completion, by pupil, of behaviour forms as an account of their behaviour in their own
time

* Removal of privileges
» School-based community service, e.g., tidying the classroom, litter picking.

Records of “red” behaviour will be kept identifying patterns or potential safeguarding concerns. It may
also be an indication of a child’s deteriorating mental health. All staff will be alert to significant changes
to a child’s behaviour as an indication that they need help or protections.

Where a child’s behaviour continues to be a concern, senior staff will contact parents.

Safeguarding concerns arising from behaviour incidents are referred immediately to the DSL or Deputy
DSL

SANCTIONS

e Verbal reprimand and reminder

e Completion of school ‘Red’ forms

¢ Missing some play time or a proportion of their lunch

o Communicate to parents.

o Loss of privileges i.e. clubs, trips, sport events

o Expecting work to be completed in their own time e.g. break, lunch and at home

o Depending on the nature and/or frequency of the misbehaviour, refer pupil to a senior leader and
log on MyConcern.
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e Children who have had twice or more incidents, are referred on to a senior leader and behaviour is
logged on MyConcern.

RESPONDING TO MISBEHAVIOUR AT LUNCHTIME

When a member of school staff becomes aware of misbehaviour, they should respond predictably,
promptly, and assertively in accordance with the school behaviour policy. The first priority should be to
ensure the safety of pupils and staff and to restore a calm environment. It is important that staff across
a school respond in a consistent, fair, and proportionate manner so pupils know with certainty that
misbehaviour will always be addressed.

The response to misbehaviour at lunch are as follows:

Disruptive

Difficult

Dangerous

Disruptive behaviour (screaming, purposely
disrupting games)

Not stopping when the bell goes

Not putting equipment away

Not treating equipment with respect

Persistent, disruptive behaviour (see above)
Intentionally damaging school property
Stealing

Non-aggressive swearing

Being dishonest

Hitting out (not directly at another person)
Throwing objects (not directly at another
person)

Kicking out (not directly at another person)
Refusal to follow instructions

Persistent, difficult behaviour (see above)
Aggressive swearing

Spitting on the floor or at others

Targeted hitting, pinching, kicking or biting
Throwing objects at a person

Running away in public spaces

Destroying school property

Racist, homophobic or prejudicial language
Aggressive swearing (directed at another
person)

Verbal warning

Discussion with the child regarding
their behaviour

Then, if disruptive behaviour
continues, 5—10-minute time out,
on the playground, is given
(depending on the nature of the
event).

Class teacher informed at the end
of lunch.

The child is sent to HoS to
complete a ‘Red’ form.

Parent notified at collection.
Added to MYConcern

USE OF REASONABLE FORCE

Reasonable force covers a range of interventions that involve physical contact with pupils. All members
of staff have a duty to use reasonable force, in the following circumstances, to prevent a pupil from:

Causing disorder
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Hurting themselves or others

Damaging property

Committing an offence
Incidents of reasonable force must:

o Always be used as a last resort.

o Be applied using the minimum amount of force and for the minimum amount of time possible.
e Be used in a way that maintains the safety and dignity of all concerned.

o Never be used as a form of punishment.

o Be recorded in the school’'s Bound Book and on MyConcern and reported to parents.

When considering using reasonable force, staff should, in considering the risks, carefully recognise any
specific vulnerabilities of the pupil, including SEND, mental health needs or medical conditions.

INTERVENTION AND SUPPORT

Following a sanction, strategies should be considered to help all pupils to understand how to improve
their behaviour and meet the behaviour expectations of the school. These might include:

e atargeted discussion with the pupil, including explaining what they did wrong, the impact of their
actions, how they can do better in the future and what will happen if their behaviour fails to improve.
This may also include advising them to apologise to the relevant person, if appropriate.

o if behaviour doesn’t improve, SLT will contact parents to discuss issues surrounding the pupil and
enquire into circumstances outside of school. ABCC document (see appendix 1) completed by staff
and home, depending on the nature of the misbehaviour.

¢ following the discussion and improved understanding of the potential causes of behaviour, SLT will
determine the most appropriate intervention. This may include daily behaviour tracker, Early Help
Referral, graduated approach to SEMH (see appendix 2) and graduated approach to SEND (see
appendix 3).

e explore potential for referrals to specialist support e.g. Educational Psychologist, CAMHSs,
Specialised therapies, Behaviour Support Team, Children’s Services, CLD Counselling Trust, Early
Help.

o explore potential for managed move to alternative setting.

CHILD ON CHILD SEXUAL VIOLENCE AND SEXUAL HARASSMENT

The school adopts a zero-tolerance approach to child-on-child abuse, sexual harassment and sexual
violence and will ensure that all incidents are met with a suitable response and never ignored.

Pupils are encouraged to report anything that makes them uncomfortable, no matter how ‘small’ they
feel it might be.

The school’s response will be:
Proportionate
Considered

Supportive
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Decided on a case-by-case basis.

The school has procedures in place to respond to any allegations or concerns regarding a child’s safety
or wellbeing. These include clear processes for:

RESPONDING TO A REPORT

Carrying out risk assessments, where appropriate, to help determine whether to:
Manage the incident internally.
Refer to early help.
Refer to children’s social care.
Report to the police.

Details of Cleeve Prior CE Primary School’s approach to the definition, prevention and handling of
Child-on-child abuse, please see the Child on Child Policy.

BULLYING

Details of Cleeve Prior CE Primary School’s approach to the definition, prevention and handling of
bullying, are set out in our Child-on-Child Policy.

BEHAVIOUR INCIDENTS ONLINE

The school can issue behaviour sanctions to pupils for online misbehaviour when:
It poses a threat or causes harm to another pupil.
It could have repercussions for the orderly running of the school.
It adversely affects the reputation of the school.

The pupil is identifiable as a member of the school.

Online behaviour concerns may include cyberbullying, discriminatory abuse, sharing of nude or semi-
nude images, Al-generated sexual images, deepfakes and online harassment.

SUSPECTED CRIMINAL BEHAVIOUR

If a pupil is suspected of criminal behaviour, the school will make an initial assessment of whether to
report the incident to the police.
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When establishing the facts, the school will endeavour to preserve any relevant evidence to hand over
to the police.

If a decision is made to report the matter to the police, the Head Teacher will make the report.

The school will not interfere with any police action taken. However, the school may continue to follow its
own investigation procedure and enforce sanctions, as long as it does not conflict with police action.

If a report to the police is made, the designated safeguarding lead (DSL) will make a tandem report to
children’s social care, if appropriate.

Serious violence, weapon-related concerns, child criminal exploitation and county lines concerns will be
treated as safeguarding matters and referred immediately to the DSL.

EXCLUSIONS

The school can use internal, fixed term and permanent exclusion in response to serious incidents or in
response to persistent poor behaviour, which has not improved following in-school sanctions and
interventions.

The decision to suspend or exclude will be made by the Executive Headteacher and Head of School in
consultation with the Governing Body and only as a last resort.

Details of Cleeve Prior CE Primary School’s approach to exclusions are set out in our Suspensions and
Exclusion Policy.

Behaviour, suspension and exclusion data will be reviewed termly to identify trends and
disproportionality affecting vulnerable groups.

MONITOR AND EVALUATING SCHOOL BEHAVIOUR

Behaviour is monitored weekly during staff briefings and SLT meetings and will be reported to local
governing committee meetings each term.

This policy will be reviewed by the head of school and senior mental health lead on an annual basis; they
will make any necessary changes and communicate these to all members of staff and relevant
stakeholders.
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